ABSTRACT
1 It is reported that Cutifani emulates Herb Kelleher, the legendary former CEO of Southwest Airlines who won numerous awards for the airline with "the best on-time record, the best baggage handling, and fewest customer complaints. There was no human resources department at Southwest Airlines. Instead, there was a People Department entrusted with making sure Southwest Airlines was a wonderful place to work" (Gleason et al 2011:96) . 2 This is a counter-argument posed by one of the reviewers of this article. strict scientific training. 3 Collini's recognition of professional, practical, cultural and public functions for universities displays something of (1) and (2). It is nevertheless clear that (3) receives the substantial weight in his thinking.
For the purposes of this article, it will be assumed that at least the practices of teaching and research belong to the core typifying tasks of a university. This perspective seems to coincide with (3) but also recognises the moulding function and a responsibility to contribute well-educated people to society. Therefore, care should be taken not to dwindle into ivory tower reductionism, which focuses so exclusively on the scientific task that tertiary education disengages from the people (students and society) who are affected by the teaching and research done at universities. It is nevertheless also important not to elevate the totalitarian perspective on education, which is to mould the whole life of a person -as if this can save humanity.
The main focus below, however, is against a certain strand in current thinking that reduces tertiary education to the instrumentalist task of primarily serving the economy.
A second transcendental to understand the economistic university, is the concept of economism. The identifying traits of economism are the high degree of (1) reductionism and (2) absolutism it embraces. These traits are recognised in dictionary definitions, which describe economism as "the belief in the primacy of economic causes or factors" (Oxford Dictionary of English) or "economics as the main factor in society, ignoring or reducing to simplistic economic terms other factors such as culture, nationality etc." (Collins English Dictionary). The label of economism is equally valid for a neo-liberal approach as well as the Marxist approach. The latter is based on the claim that cultural forms (like universities)
are "superstructural elements that reflect a determinant economic base" (Readings 1996:108) . In this article the focus will fall on the neo-liberal version of economism.
The idea of the economistic university in the neo-liberal sense gets nowhere better in focus than in the words of foremost economistic thinker about the university, Henry Etzkowitz (2004:65) , who emphasises that the "capitalisation of knowledge" will be "the heart of a new mission for the university, linking universities more tightly to users of knowledge and establishing the university as an economic actor in its own right". Yusuf (2007:21) also claims that if making a profit and innovation are the main drivers of economistic version of the history of revolutions about the university is described as follows by Yusuf (2007:1-4 the American economy. To enable this change a distinction between "teaching", "basic research" and "applied science" is important for economistic thinkers because the addition of the latter is the core of what is seen as the current paradigm shift. According to Yusuf this development can be seen as an indication that we are now experiencing a second large paradigm shift in the history of the university -about which he concludes that the "evolving links between the university and the business sector are becoming a major focus of policy".
Central to the Kuhnian concept of a paradigm revolution would be a radical change
in beliefs about what a university is. Yusuf's self-interpretation seems to rather suggest merely a cumulative and progressive process of revisions to our view of the university and not a radical change of foundational assumptions. Another proponent of the economistic university, Crow (2008:2-3) claims that the current transformation will amount to universities becoming "entrepreneurial institutions". He too talks about the "evolutionary trajectory of universities" and argues that "it will be committed to the traditional missions of teaching, research, and public service, but in addition will advance innovation and entrepreneurship".
Etzkowitz, Webster, Gebhardt and Cantisano Terra (2000:315) also suggest the cumulative view that "universities must undergo a first academic revolution namely the incorporation of research as an academic mission". They must then proceed with a second revolution, this being "the assumption of a role in economic development through extensions of both their research and teaching missions". Etzkowitz (2004:65,76) , in metaphysical mood, even claims that the economisation of the university "is a result of the working out of an 'inner logic' of academic development". He argues that the academic enterprise is expanded "from a conservator to an originator of knowledge". The core of the first revolution is the addition of research to the teaching task of the university. The economisation of universities will be a second addition to this central task of the university. Etzkowitz (2004) argues that this second addition (he labels it a "revolution") "is an efflorescence of embryonic characteristics that exist potentially in any academic enterprise".
It will be the objective of this paper to question the impression that adding an entrepreneurial task to the university is a mere cumulative episode in the historical development of the idea of the university. It can be acknowledged, on the one hand, that the addition of applied and technical research as well as the commercialisation of some knowledge can be, within limits, indeed a mere evolvement of the established idea of the university. On the other hand -and this will be the focus of this study -is the sense that the change proposed by economistic thinkers rather resembles the Kuhnian idea of a change of the foundational beliefs about what a university is. To this will be added that this change of basic ideas may not be for the better as the cumulative notion suggests, but that it will most probably be a reductionist move that might leave us with a poorer view of the university.
THE UNIVERSITY AS INDUSTRY
Economistic thinkers indicate that they merely argue for an economic add-on to previous functions of the university. However, the sense is that the change they foresee amounts to a Kuhnian paradigm revolution that will alter the functioning and core relationships of universities. This change can be sensed in (1) the self image of universities about their identity and internal functioning; (2) new visions of the relationship of universities with their broader society; and (3) the identity of and relationship with the people who belong to a university community.
Economistic thinker Jochen Röpke (1998:2-3) argues for instance that the entrepreneurial university should mean three things: (1) the university as organisation should become entrepreneurial; (2) the interaction between university and environment should follow entrepreneurial patterns; and (3) staff and students should turn themselves into entrepreneurs. He adds that "all three together are necessary and sufficient conditions to make a university 'entrepreneurial'". With this he means that to change university personnel into entrepreneurs the change of universities into entrepreneurial organisations is presupposed, and to accomplish the entrepreneurial interaction between university and environment entrepreneurial personnel is an essential condition. One can infer that Röpke foresees a transformation that is not piecemeal and pragmatic but a systematic and comprehensive transformation that starts with radical new beliefs about the foundations of the university.
South African economist Sampie Terreblanche (2013) also identifies these tendencies in current thinking about the transformation of universities but is less positive about them and thus cautions against (1) the corporatisation of universities as well as (2) the commercialisation and professionalisation of university education. He warns that (3) precisely that which economistic thinkers find attractive in universities -namely its ethos of enabling students with supple, critical, outstanding, open-minded and adventurous thinking in order to master an uncertain future -are threatened by (1) and (2).
Indications of a changing perspective on (1) Economistic thinkers usually anticipate the change from a cooperative system of administration to "managing a university"; therefore implying that a business oriented direction should be given to the governing of universities. It is argued that the older "selfgovernment via committees" where "every group affiliated with the university is represented", is "outdated" because it causes an "unacceptable inefficiency". The older model assumes "endless council debates and committee sessions" with "ever fewer individuals willing to take an active role" in these events. With the "entrepreneurial system" it is hoped that "a 'more efficiently' organized university" will make its appearance (Liesner 2006:484-485) .
The emphasis on efficiency may seem innocent but it provides a good case study on how an economistic interpretation transforms economic values also valid for non-economic institutions like universities into something more malignant. Charles Taylor (2003:5) argues it also propagates the market logic of "as high as possible return" on "as low as possible investment", which in university terms translates into the idea of getting as many students as possible to obtain a diploma in the minimum of time. This, he says, cannot be done without very strict control measures to wrench as much out of the university as an organisation, as is possible. A sinister example of this value (control for better efficiency)
Ten Hooven observes in the way the Free University in Amsterdam is currently experimenting with office space. According to this model, lecturers do not get offices. What they get is flexi-space (that is a temporary place at a desk) in a transparent work space for lecturers. This place is shared with others which means that your desk must be clean when you leave it, that is the so-called "clean desk policy".
Lecturers at the Free University interpret management's fascination with efficiency (and transparency) as simply an urge to have better control over lecturers (Ten Hooven 2013) . The implementation of "efficiency" as core economic value is indeed an issue of 4 The concept of "rational choice" indicates the same phenomenon and according to Vale (2011:28) it underpins "modern economics". "Rational" in this label refers to the practice where "given a set of values and beliefs, they calculate the relative costs and benefits of alternative actions and, from these calculations, make a choice that maximises their expected utility". "Rational choice" did not remain within modern economics but migrated to also "discipline" other areas of life.
the most obvious example; slavery is wrong because it treats human beings as commodities, that is "as instruments of gain and objects of use". In the same vein it can be argued that the commodification of universities according to the economistic vision, intends to turn humans into instruments of profit and use. In other words, the aim is much more than merely to make a profit in order to make a university viable to conduct its academic function. The economistic perspective sees universities as industries that should create wealth for its shareholders.
It is therefore illustrative to observe that economistic thinkers such as Etzkowitz et al (2000:315) argue that four inter-related changes should take place to effectuate this commodification of universities. Firstly the "assumption of an economic development mission by universities" should be adopted. This "development mission" is the first and crucial step in the direction of assigning universities a major outward economic task.
Secondly, states, universities and businesses should collectively bring about transformations that advance the idea of an entrepreneurial university. An important example of the latter is to revise the rules of intellectual property in order for universities to become the owners of such property. Thirdly, an "overlay of trilateral linkages, networks, and organizations" between states, businesses and universities has to be created in order to "institutionalize and reproduce interface as well as stimulate organizational creativity and regional cohesiveness". Etzkowitz et al (2000) probably have in mind the phenomenon of university centres and academics with broad business and government connections and networks that can liaise between universities, businesses and governments. Fourthly, states, businesses and universities should be represented on each other's "originating spheres".
Economistic thinkers argue that this outward transformation into an interconnected entrepreneurial university should have a significant effect on the content and format of not only research but also of teaching. Etzkowitz et al (2000:314,316) for instance argues that the traditional teaching role of universities should be reinterpreted to assist the "modernization of low-and mid-tech firms". Teaching will be aimed at applying the academic knowledge of students in "real world situations". This also means that lecturers will try to create opportunities for students to become interns in businesses where their On the basis of their results Tuunainen and Knuuttila (2009:700) question the claim that "universities are able to combine their traditional academic functions with the increasing demands of commercialization". They argue that this combination with the aim to transform universities into economistic role players proves to be difficult to administer and maintain at grass-root level with the following points of unsolvable conflict being salient:
 The division and management of administrative authority between heads of academic departments and academic-entrepreneurial leaders.
 Clarity about the working hours/work allocation between being an academic and an entrepreneur.
 The use of university equipment and personnel by private companies, which are financed by public money.
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 The definition of intellectual property rights.
 The allocation of economic rewards between researchers.
universities. In fact, it "has been decried as a digression, possibly a distraction, and arguably inimical to the central role of the university". Yusuf, although an articulator of the economisation of the university, acknowledges that "whether those policies are the right ones ...
[is] difficult to gauge". In a moment of reflection, Yusuf (2007:21-22 ) even asks whether "universities can actually be converted into engines for promoting technological change without being seriously deflected from their primary missions". Secondly, he asks, can the "direct contribution" of universities to the development of technology and innovation, which has been "limited thus far", be "appreciably raised"? He also questions the issue, so to speak, from the other side: Even if the latter can be achieved, a situation can develop where the "larger firms that are most partial to university research may not have the appetite for more".
To this doubt about the successful synthesis of academic and economic functions should be added a second doubt about the transformation of universities into major economic actors, namely that the assertion that a major paradigm shift is taking place, assumes that both basic and applied research were not part of the original idea of the university. However, if research was from the start part of the scientific enterprise of universities, the assertion that a major Kuhnian paradigm switch took place with the emphasis on research by Von Humboldt seems to be a misinterpretation by economistic thinkers. It can indeed be argued that Aristotle's Lyceum could already be recognised as a university that did both teaching and research (Venter 1987:2) . To elaborate on this way of thinking; to say that applied research (e.g. engineering science) can also be part of the scientific enterprise of universities, need not be an indication of a Kuhnian paradigm switch but merely point to the further evolvement of a basic idea. The proviso is nevertheless that this further development should not be seen as the only or even core focus of universities. It is one thing to also emphasise applied science but another to develop (any kind of) science according to an economistic view of the commercial relevance of research. It is probably this economistic insistence that the activities of a university should lead to a commodification of science that resists a successful synthesis with the idea of a university.
These barriers to a radical economistic revolution for universities are stronger and more deeply embedded in a durable ontology for the university as institution than appreciated by proponents of the economistic university. The fact is that universities "embody missions and practices that date back to the Enlightenment era or even Middle funding from industry are nevertheless vulnerable to this deformation. The danger of one-dimensional thinking becomes very real when economistic thinker
Jochen Röpke (1998:4-5) warns against the established idea that any kind of new knowledge is welcome at a university. He argues that the availability of new knowledge does not automatically increase a university entrepreneur's competence to make rewarding use of this new knowledge. New knowledge may even be harmful if it makes him aware of how many things he does not know. This will raise his uncertainty level and thus demotivate him to be entrepreneurially inclined.
Liesner (2006), quite perceptively, senses the reductionist implication of this economistic way of looking at knowledge, and therefore warns against a "calculated style of thinking", which assumes "an entrepreneurial subjectivity". For this subject, for instance, the idea of criticising the "status quo regarding human relationships" does not have credibility.
This changing emphasis is especially endemic in so-called entrepreneurship-education which is about giving "information regarding the function of business in the economy ... in order to show students different ways to increase individual prosperity". These kinds of courses are a reaction against "structural unemployment" and try to forge a subject "who now has the full burden of responsibility for his or her professional future". These courses usually do not confront students with different theories to empower them with well-informed reflection and decisions about economic issues but merely try to inculcate in students "a particular set of beliefs", namely a way of thinking "that is idle, anti-risk, and passively or consumption oriented". Even more disquieting about these developments is the fact that "those affiliated with the university hardly ever protest against the university's reconfiguration into a service provider". This is probably an indication that the "latent antiintellectualism" of current culture is not something "found exclusively outside the university"
and that the entrepreneurial university has already "shaped a new kind of academic subjectivity" (Liesner 2006:488-494) .
Ruth O'Brien in her foreword to Nussbaum's Not for profit (2010:ix-xi), makes the disturbing remark that "literature and philosophy have changed the world", but American parents nowadays are ashamed when their children study philosophy, art or literature. The aim is rather set that education should look for "financial success". 8 Lynch (2006:3-4) makes the remark that economism does "trivialise education that has no market value". This is a mistake because the obvious and upsetting fact is that "the majority of citizens in society at any given time are not self-financing consumers". Nussbaum (2010:1-2,7) calls this global marginalisation a "silent crisis" which will shut down important abilities (critical thinking, imagination and a moral approach) and eventually seriously harm the ideal of a civilized and cosmopolitan humanity.
Economism shows an inability to ensure that it will not be complicit in the eradication of the intellectual subject that is able to think the complexity of our universe. As its name indicates, the university as institution should be a place that forms human beings that contribute to civilization by thinking the complexity of the universe. The economistic university's failure in this regard is hardly the hallmark of a paradigm that will improve our view of the university. Economism rather represents the advent of a deformed and not a progressive and liberating new paradigm. 8 De Vries (23 October 2005:18) reports the same tendency in South Africa amongst students and their parents to choose for a specialised and professionalised education with the assumption that this will ensure a good and profitable job. There is thus a movement away from general degrees. The difference in the case of De Vries is that she does not see it as something disturbing. What she does see as disturbing is the lack of information to students and their parents about what can be seen as the profitable professionalised career choices. She is in effect arguing for a tighter application of the economistic perspective.
CONCLUSION
The fundamental question asked in the preamble is whether we should evaluate the proposal for an economistic university as something progressive. The drift of the arguments developed in the course of this paper suggest that this is a highly controversial assessment.
It is argued that something very different from what civilization has become accustomed to in the idea of a university, is envisioned. Universities, it is suggested by economistic thinkers, should become major participants in the global economy. The question this proposed change evokes, is whether something will be lost in the process.
Universities used to play a crucial role in the education of highly skilled people as well as an essential part in the deeper exploration of the mysteries of the universe. The question is therefore asked if the commercialisation of the university can be reconciled with these two interlinked functions that served civilization well for more than two millennia.
The preliminary indications are that a successful synthesis is difficult to imagine and that the prospects that it will be accomplished are not overwhelmingly promising. An even more negative impression is that the attempt to create this paradigm switch could induce unpredictable problems. One such potential negative side-effect is the silencing of the ability to "think the universe" usually associated with universities.
